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1. Introduction  

  
Grading  
 
Grading in KS5: Students will be graded A*-E in A level subjects and Graded with BTEC grades Level 1 
Pass up to Level 2 Distinction*  
 
Grading in years 7-11: Students will be graded 9-1 in subjects linked to GCSE course specifications where 
appropriate.  
 
The primary principle of assessments that students undertake in school / college is that they should be 
fit for the purpose intended.  Assessment is an integral part of teaching and learning and lies at the 
heart of promoting pupils’ progress.  It should provide information that is clear, reliable and free from 
bias (The commission on assessment without levels (CoAwL) – final report).  
 
This policy covers assessment throughout Key Stages 3 – 5.  References are made to ‘pupil’ during the 
documentation, but are equally applicable to the Key Stage 5 ‘student’.  
  
There are three main forms of assessment that are used at Thomas Adams/Adams Sixth Form:  

1. In-school formative assessment – used by teachers to evaluate pupils’ knowledge and 
understanding on a day-to-day basis and prioritise their teaching accordingly  
2. In-school summative assessments – enabling teachers to evaluate pupil progress at the end of 
a teaching period in the report these are labelled as Core Assessments (CA) 
3. Nationally-standardised summative assessments – used by the Government to hold schools to 
account (KS2 tests, GCSEs, BTECs, A-levels etc.)  

In addition to this assessment policy, please refer to the whole school marking and feedback policy, 
which details the arrangements for marking classwork and homework. 
 

2. Reporting of Attitude to Learning 
 
Thomas Adams School and Adams Sixth Form believe that a child’s attitude to learning is a key indicator 
of his/her efforts, work and likely future progress.  This is especially important in a child’s early years of 
secondary school, where parents/carers will be keen to know that their child is making progress, 
behaving in lessons and demonstrating the right attitudes towards learning.  
 
At each tracking point (TP) teachers will report on attitude to learning as well as academic progress. 

The 'Attitude to Learning' expectations of comprise five key expectations that we consider standard for 
all students within the Thomas Adams School community. These expectations serve as a baseline guide 
for student conduct. Reports on these expectations will be sent home three times a year for each 
student. This data will also be monitored by the Head of Year, highlighting any improvements or 
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declines in attitude. In certain cases, Heads of Year will be able to implement targeted intervention and 
behaviour strategies for specific groups of students as needed.  
 
 
 
The 5 ‘Learning Expectations’ for KS3 & 4 are: 
 
1. Be on time to all lessons. 
2. Be ready to learn in correct school uniform and equipped for the lesson. 
3. Do not disrupt the learning of others with poor behaviour. 
4. Be respectful of others and the environment 
5. Follow staffs requests and instructions.  
 
Attitude to learning scores should help you to closely pinpoint where any issues may be occurring.  They 
should be regarded as a key indicator of your child’s attitude to school, work and likely future progress.  
These will usually be the first columns that we look at when mentoring pupils, before any reference is 
made to targets.   
  
The 3 codes that staff will use to show how they feel about your child’s attitude to learning in their 
subject.  

 
A2L 
Key  

EE Exceeding Expectations You are exceeding our learning 
expectations in the lessons.  

ME Meeting Expectations You are meeting all of our learning 
expectations.  

NY Not yet Meeting 
Expectations 

You are not yet meeting all of our 
learning expectations.  

 
Students should always be aiming to get an ‘ME’ code on their report, or even better an ‘EE’. 

 
If a child receives an ‘NY’, the report will also highlight which of the learning expectations the teacher 
thinks need to work on. (with an ‘X’ indicating the specific issue in that subject). This should provide 
parents with a substantial amount of information to have informed useful discussions at home.  
 
Learning Expectations for KS5 students 

 
As students reach KS5 we expect a more independent approach to learning and attitude. With this in 
mind, students in KS5 are expected to follow a mature version of expectations, outlined below; 
 

1. Engagement in class discussion/debate of course content in an attempt to understand key 
topics.  

2. Ability to work independently to undertake wider reading and research of key topics. 
3. Working collaboratively with peers on project-based work. 
4. Timely submission of independent learning tasks and coursework to a good standard, showing 

evidence of engagement in the course. 
5. Following and acting upon staff feedback in order to amend marked work, in line with exam 

board specifications. 
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6. Engagement with ongoing consolidation and revision of course content. 
 
These will be reported home in a similar way to KS4. If a student is not meeting one of the 6 learning 
expectations, then their teacher will highlight this using the NY, and then using the ‘X’ symbol to 
indicate which of the expectations need more work.  
 

3. Reporting and Assessment in Years 7 – 9 
 
The system in use with Years 7 – 9 is based upon student ‘flight paths’ for each subject. These flight 
paths have been designed by each subject and are linked directly to students KS2 scores and the 
national KS4 outcomes in the subject.  
 
The flight path 'end point' (Year 11 Target Grade) represents the potential KS4 exam result in Year 11. 
It is calculated to reflect the average national expected grade historically achieved by students within 
the same KS2 grade bracket for each subject, based on the most recent exam season.  
For instance, if a student has a KS2 scaled score of 4.5, our data software, Sisra Analytics, indicates the 
grade that students with a 4.5 score typically achieve nationally in each subject by the end of year 11. 
These grades are used as target grades for the end of Year 11 and should be viewed as the minimum 
goal. 
The flight path is then mapped back to the start of Year 7, with incremental target grades set termly. 
This allows us to compare Core Assessment (CA) grades to the appropriate flight path and accurately 
measure progress at each tracking point for each student. We will report whether your child is 'below', 
'near', 'on', or 'above' the expected level in each subject. The flight paths also use sub-grades for further 
accuracy, such as 4-, 4, and 4+, then 5-, 5, and 5+. 
 
 
An example of a typical flight path for Technology is: 

 

 
 
This would suggest that a student starting with us in Year 7 with a KS2 scaled score of a 101 would be 
expected to get a grade 4 by the end of year 11 to match the national average grade awarded for that 
subject – by students with the same KS2 score in the most recent exam season. By the end of Year 9 we 
would be expecting the students to be meeting the assessment criteria for a grade 3- in assessments, 
and demonstrating skills of a Grade 3+ by the end of year 10 etc.  This allows us to track the progress 
they are making throughout their learning journey in each subject. (Assessments in KS3 are graded with 
‘Indicators’ rather than full GCSE grade criteria) 
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Core Assessments (CAs) 
 
Throughout the year, students will complete 3 ‘core assessments’ (CA’s): 
 
CA1 – Baseline Test (Yr 7), Recall Test (Yr 8 & 9)  
CA2 & CA3 – Summative Assessment of knowledge / understanding (Yr7-9) 
 
These are internally moderated and graded using the subject assessment criteria to ensure consistency. 
In KS4 this criterion is taken from the relevant subject specification. In KS3 the assessments have been 
designed to enable students to demonstrate the relevant skills and knowledge of the latest topic and 
link to a ‘grade indicator’ in that area of work. It is important to understand that this is a reflection on 
smaller topics and parts of the course and do not necessarily equate to a full GCSE grade. It acts as 
an indicator to show where a student is ‘working at’ in a particular area of the subject.  
 
The CA grades are internally stored and when a ‘Tracking Point’ (TP) window opens, the most recent CA 
grade is used for the report. That grade is compared against the appropriate flight path grade specific 
to the subject flight path. (If a student was in the first half term of Year 8, they wouldn’t be expected to 
be working at their end of year 11 target grade. This grade is compared against their Year 8 Autumn 
flight path grade.) This provides all stakeholders everyone with a clearer picture of progress for that 
individual at that time of the year for that subject.  If they have higher KS2 scores, then they would be 
compared against typically higher flight path grades, as they would essentially have a higher end of Year 
11 Target Grade.  
  
Progress Comments 
A comment of ‘Above’ is populated by the teacher if the most recent core 
assessment piece is graded at a whole grade above where a student should be 
at that time.  
 
A comment of ‘On’ is populated by the teacher if the most recent core 
assessment piece is graded at a grade that is the same grade as the grade on 
their flight path at that time.  
 
A comment of ‘Near’ is populated by the teacher if the most recent core 
assessment piece is graded at a grade ‘up to 3’ sub levels grades below where 
a student should be at that time. (For example, if in Core Assessment Piece 1, a 
student demonstrates working at a grade 3+ and their flight path suggests that 
they should be working at a grade 4+, then that student is 3 sub grades below 
where they should be in that subject.) 
 
A comment of ‘Below’ is populated by the teacher if the most recent core assessment piece is graded 
at a grade ‘more than 3’ sub levels below where a student should be at that time. (For example, if in 
Core Assessment Piece 1, a student demonstrates working at a grade 3+ and their flight path suggests 
that they should be working at a grade 5, then that student is 4 sub grades below where they should be 
in that subject.) 
 
So, using the flight path example above, Student A started in with us in Year 7 with a KS2 score of 101 
in Technology in the Autumn term of Year 8, they would be expected to be working at a grade 2-. If his 

5 
5- 
4+ 
4 
4- 
3+ 
3 
3- 
2+ 
2 
2- 
1+ 

Fine grading 
example: 
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core assessed piece was graded at a 1, he would be considered near his target as he is 2 sub levels below 
where he is expected to be. If it was graded at a 2+ he would be considered as working ‘above’ his 
target. It is common for students to fluctuate throughout the year, as they may find themselves better 
at some topics than others.  
 
Why don’t we share CA grades with students or parents in KS3? 
 
It is important that our students strive to achieve their best, we believe that sharing grades can result 
in students or parents focusing on the grade rather than the progress made. Every student’s flight path 
is different, it is important that students don’t worry or get anxious about the actual grade that they 
have been awarded, more so, that they aim to achieve ‘on’ or ‘above’ where they should be individually. 
We will always share with students whether they are ‘Above, On, Near or Below’ where they should be 
and provide them with subject specific feedback on what their next steps should be.  
 
 

4. Parental information for students not making expected progress – new for Sept 2025. 
 
As of September 2025, if a student is being reported as ‘Near’ or ‘Below’, in any of the KS3 Core 
Assessments the class teacher is required to indicate what could be the cause. Similar to the attitude 
to learning reporting, teachers will select from a range of up to five statements that, in their 
professional opinion, are contributing factor(s) to progress not being where it is expected for that 
student. These indicators aim to provide feedback to parents specifically around attainment and 
progress to enable parents/carer to support students from home.  
 
The statements regarding attainment and progress are: 

1. Work independently in class 
2. Complete all work covered by the curriculum  
3. Complete all homework tasks on time on time and to a good standard. 
4. Assessment result lower than expected 
5. Respond to feedback from teacher  

 
Further guidance on what these statements mean, and how parents and carers could use these to 
support from home will be sent out with each TP report.  
 

5. Reporting and Assessment in KS4   
 
We set G.C.S.E. targets at the start of Year 10.  These are generated using Sisra Analytics to ensure the 
target grades are the most suitable for each individual student for each individual subject. Sisra 
Analytics allows us to see what the average grade is awarded in that subject for each of the KS2 scaled 
scores. The students target grade is then the next full grade up from this average. For example, if 
nationally students with a KS2 score of 4.2 were awarded a 3.44 (average) then our target for students 
with a 4.2 scaled score would be a grade 4. This would ensure that we are targeting that student to 
make at least the national expected progress in the subject (for their specific ability).     
  
Where pupils do not have KS2 scores, we will use ‘best fit’ target setting, based upon initial assessments 
of pupils’ English and Maths ability upon entry to Thomas Adams along with professional teacher 
judgements and Sisra Analytics intelligent software.  
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Targets will be reviewed annually, based upon the latest G.C.S.E. cohort’s results to ensure that all 
students are at least being targeted to make positive progress in line with the most up to date national 
statistics. The latest validated data that we are using is national data from the most recent exam season 
for current Year 11 and 13 students. 
  
These ‘external targets’ will be entered into our internal tracking sheets.  No targets are lowered beyond 
the ‘external targets’ set by the school. If a teacher wishes to increase a target for a student, then a 
consultation will take place with all concerned.  
  
The reason for allowing subject teachers to raise targets further, is echoed by an OFSTED report on the 
progress of more able children: “Often, targets set for the most able students were too low, which 
reflected the low ambitions for these students.  Targets did not consistently reflect how quickly the 
most able students can make progress.” (OFSTED: The most able students: an update on progress since 
June 2013) Equally, of course, the targets for some lower or middle ability pupils may also not reflect 
the child’s potential, so could be another reason for raising them.  
 
It is important that staff, parents and students are aware that the Target Grades are a minimum aim, 
and not a ‘ceiling’ – all students will be encouraged to achieve above their targets where possible.   
  
Flight Paths in KS4: 
 
The flight paths will remain the same as the flight paths in KS3, but the end Target Grade maybe 
altered to relate to the latest national data. Some subjects that are not taught at KS3 will have a new 
KS4 only flight path created, which is used for reporting.  
 
An example of GCSE Textile flight path can be found here. (All flight paths are subject to change) 
 

 
 

In KS4 we share with students their grades, by this point in their educational journey they are expected 
to work towards reaching their end of Year 11 Target Grades. Being able to see the grade that they are 
‘working at’ will enable them to understand their mark schemes and take more control of their learning. 
Students are encouraged to look at the next grade or mark boundary within their feedback in order for 
them to make further progress.  
 
6. Reporting and Assessment in Years 12 and 13  
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A Level targets are being set using Sisra Analytics alongside the national statistics and average grade 
awarded in each subject to students with similar prior KS4 data. This ensures that at least the national 
standard is aimed towards in each subject and value added will be made for the sixth form and 
appropriate progress is aimed for each individual.  Whilst the sixth form currently achieves grades in 
line with, or just below, national averages for the most part, it is felt that targets should be aspirational.  
    
For students with no prior KS4 information, targets are set by ‘best fit’ target setting, looking at the 
student’s prior achievement at G.C.S.E. or equivalent and matching them to similar students.  
  
Tracking Progress in KS5 
 
Similarly to KS3 & 4, throughout the year, students will complete ‘core assessments’ (CA’s) and ‘interim 
exams’. These are internally moderated and graded using the A Level / BTEC Level 3 grading criteria on 
the most relevant specification. These assessments have been designed to enable students to 
demonstrate the relevant skills and knowledge of the latest topic and be awarded a grade in that area 
of work. It is important to understand that is a reflection on smaller topics and parts of the course 
and does not equate to a full A level or BTEC grade, it acts as an indicator to show where a student is 
‘working at’ in a particular area of the subject.  
 
The CA / Interim Exam grades are internally stored and when a Tracking Point window opens, the most 
recent CA grade is used for the report. That grade is also compared against the staggered target grades 
on the subject’s flight path, which will ensure that the grade is not being compared to the end of KS5 
target grade. (If a student was in the first half term of Year 12, we wouldn’t be expecting them to be 
working at their end of year 13 target, so we compare that grade with the Year 12 Autumn target grade) 
– providing all stakeholders with a clearer picture of progress for that individual at that time of the year. 
 
7. Baseline Testing in Year 7  
 
In addition to Year 6 SATs, all students will complete baseline assessments at the start of Year 7 (within 
the first half term). These assessments provide a comprehensive understanding of each student's 
abilities in secondary subjects, allowing for more accurate placement and support in English and Maths 
lessons during Year 7. The baseline tests serve as internal benchmarks and supplement official KS2 SAT 
scores to set targets. They may also provide stakeholders with evidence and justification to increase 
target grades throughout KS3 to KS4, ensuring students are appropriately stretched and challenged. In 
cases where KS2 data is missing (e.g., students who were home-schooled, internationally taught, or 
privately educated at the primary level), students will also sit the most recent SATs paper for English 
and Maths. 
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APPENDIX  
  
Formative assessment  
  
Formative assessment can range from probing questions put to pupils as they think something 
through, quick recap questions at the opening of a lesson, scrutiny of the classwork or homework of 
pupils, through to formal tests.   
  
When using formative assessment, teachers need to consider the following:  
  

• What will this assessment tell me about pupils’ knowledge and understanding of the topic, 
concept or skill?  

• How will I communicate the information I gain from this assessment to pupils in a way that 
helps them to understand what they need to do to improve?  

• How will I ensure pupils understand the purpose of this assessment and can apply it to their 
own learning?  

• How will I ensure my approaches to assessment are inclusive of all abilities?  
• How will I use the information I gain from this assessment to inform my planning for future 

lessons?  How could I improve, adapt or target my teaching as a result?  
• What follow-up action should I take to plug gaps in knowledge and understanding or to 

support progression where learning is secure?  
• Is it necessary to record the information gained from this assessment?  And if so, how can this 

be done most efficiently?  
 

Summative assessment  
  
When using summative assessments, we need to consider:  
  

• Who will use the information provided by this assessment?  
• Will it give them the information they need for their purposes?  
• How will it be used to support broader progress, attainment and outcomes for the pupils?  
• How should the assessment outcomes be communicated to pupils to ensure they have the 

right impact and contribute to pupils’ understanding of how they can make further progress?  
• How should the assessment outcomes be communicated to parents to ensure they 

understand what the outcomes tell them about their child’s attainment, progress and 
improvement needs?  

• How should the assessment outcomes be recorded to allow the school to monitor and 
demonstrate progress, attainment and wider outcomes?  
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Table of conversions  
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Example of new report – September 2025 
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‘Attainment’ Indicators on the Report Card 
 
If your child has not performed ‘as expected’ (in line with their specific flight path for that subject), then 
the report card home will show ‘Near’ (-1 to -3 sub grades below) or ‘Below’ (more than -3 sub grades 
away). The teacher will be expected to provide you with some helpful feedback that identifies where 
the teacher thinks the issue is. This is NOT behavioural; it is specific to the assessment result and the 
‘learning’. Although it is entirely possible that students with poor A2Ls will also have lower outcomes.  
 
• Assessment result lower than expected – for those students who surprised you, possibly struggled 

with some anxiety on the day of the test etc  

• Work independently in class – for those students who require  much more support than you would 
expect for their age / ability 

• Complete all work covered in class – for those students who have had significant absence / 
lateness and have missed too much content to perform as expected 

• Complete all homework tasks – for those students who have not completed homework tasks or 
to your expected standard 

• Respond to feedback on assessments to try and improve – for those students who do not actively 
engage in their teacher feedback after an assessment and work to make improvements.  
 

What do these mean? What can you do from home? How are the school trying to help? 
 
Assessment result lower than expected - for those students who surprised you, possibly struggled with 
some anxiety on the day of the test etc  

 

Potential support from home: 

Students could be encouraged to read through feedback from the teacher, where appropriate, feedback 
can be requested by parents/carers, so they can work on this with their child at home to support them 
further. Students that have anxiety issues around assessments are encouraged to speak to form tutor / 
HOY in advance so the teachers can prepare / support appropriately.  

 
 

• Respond to feedback on assessments to try and improve – for those students who do not actively 
engage in their teacher feedback after an assessment and work to make improvements.  

 
Potential support from home: 

Students could be encouraged respond to feedback that their teacher has given them after a core 
assessment to try and improve their work. If they do not understand something students could be 
encouraged to access extra support, such as speaking to the teacher prior to assessment lessons to 
gain a better understanding of the topic.  
 

 
• Complete all work covered in class – for those students who have had significant absence / 

lateness and have missed too much content to perform as expected 
 

Potential support from home: 
 

Parents/carers could support from home by setting sanctions at home for lateness to lessons, and 
absence in school. If absence is from genuine illness, students should be encouraged to access the work 
/ content using the links to the topics on the learning journeys. For long term absence, students should 
be accessing work on teams from the teacher. Parents/carers are able to request this., providing there 
is medical evidence.  
 

 



15  
  

• Complete all homework tasks – for those students who have not completed homework tasks or 
to your expected standard 

 

Potential support from home: 
 

Parents/carers could support from home by downloading the ‘Haldor’ Homework app. This shows all 
assignments that is set on Teams’ with deadlines and allow home to support students on the homework 
tasks if they are struggling.  
 
 

 

Actively engage with the lesson content – for those students who do not actively engage and 'challenge 
themselves' in lesson 

Potential support from home: 
 

Parents/carers can have conversations at home regarding the effort and engagement expectations in 
school to support. This could lead to contact with subject teachers to make necessary changes such as 
seating plans or support. 
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